Pupil premium strategy statement — Bradshaw Primary

School

This statement details our school’s use of pupil premium funding to help improve the

attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail Data
Number of pupils in school 321
Proportion (%) of pupil premium eligible pupils 13.7%

Academic year/years that our current pupil premium
strategy plan covers

2024/2025, 2025/2026,
2026/2027

Date this statement was published December 2025
Date on which it will be reviewed June 2026
Statement authorised by Julia Baker
Pupil premium lead Emily Thwaite

Governor / Trustee lead

Victor Smyth

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £66,660
Pupil premium funding carried forward from previous years | £66,660
(enter £0 if not applicable)

Total budget for this academic year £66,660




Part A: Pupil premium strategy plan

Statement of intent

At Bradshaw, our intention is that all pupils, regardless of their background or the chal-
lenges they face, make good progress and achieve high attainment across all subject
areas. Our pupil premium strategy focuses on supporting disadvantaged pupils to
achieve this goal, including those who are already high attainers, while also addressing
the needs of vulnerable pupils such as young carers and those with social workers.
The outlined activities aim to benefit all pupils, whether disadvantaged or not, with an
emphasis on fostering equity and inclusion.

High-quality teaching lies at the heart of our approach, particularly in areas where dis-
advantaged pupils need the most support. This strategy aims to close the attainment
gap while also enhancing outcomes for non-disadvantaged pupils.

Our approach is informed by robust diagnostic assessment, addressing both common
challenges and individual needs, rather than relying on assumptions about disad-
vantage. Key principles include:

« Challenging disadvantaged pupils in the work they are set.

e Acting early to intervene when needs are identified.

e Adopting a whole-school approach where all staff take responsibility for disad-
vantaged pupils’ outcomes and maintain high expectations of their achieve-
ments.

These principles align with our broader goals: to ensure that disadvantaged pupils
meet or exceed national expectations, narrow the attainment gap, improve attendance,
and raise aspirations. By supporting mental health, well-being, and self-esteem along-
side academic attainment, we aim to nurture confident, resilient learners ready for sec-
ondary education and beyond.

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge

number

1 Narrowing the attainment gap at both expected standard and greater
depth across Reading, Writing and Maths in KS1 and KS2. Internal data
evidences that non-pupil premium children are achieving at a higher level
than pupil premium and this is a trend across school from Reception to
KS2.

2 A significant number of pupil premium pupils also have SEND. This
impacts further on their progress and attainment.




Our attendance data over the last 3 years indicates that attendance
among disadvantaged pupils has been between 2 - 3% lower than for
non-disadvantaged pupils.

Pupil premium recipients are also showing to be more likely to be late to
school compared to their non-pupil premium counterparts. Our
assessments and observations indicate that these factors are negatively
impacting on disadvantaged pupils’ progress.

Assessments and observations indicate underdeveloped oral language
skills and vocabulary gaps and slower progress in acquiring phonic and
spelling skills among many disadvantaged pupils. These are evident from
Reception through to KS2 and in general, are more prevalent among our
disadvantaged pupils than their peers.

Through our assessments, observations and discussions with pupils and
families, it has been identified that many pupils suffer from mental health
difficulties, including social and emotional difficulties (friendship issues,
family issues, anxiety). These challenges particularly affect

disadvantaged pupils, including their attainment.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Improved attainment in reading, writing
and maths for disadvantaged pupils, in line
with non-disadvantaged pupils.

Gap is narrowed in attainment at
expected standard and greater depth
between disadvantaged pupils and their
non-disadvantaged peers.

For pupils who have SEND and are eligible
for pupil premium support to have
improved outcomes.

Pupil Premium data for KS1 and KS2 for
reading, writing and maths will show a
sustained or narrowing of any gaps with
progress relevant to their individual
starting points.

Improved attendance and punctuality for
disadvantaged pupils.

Attendance and punctuality for
disadvantaged pupils to be in line with
that of non-disadvantaged pupils.

Improved oral language skills and
vocabulary among disadvantaged pupils.

Assessments and observations indicate
significantly improved oral language
among disadvantaged pupils. This is
evident when triangulated with other
sources of evidence, including
engagement in lessons, book scrutiny
and ongoing formative assessment.




To achieve and sustain improved wellbeing

for all pupils in our school, particularly our | 2026/27 demonstrated by:

disadvantaged pupils. e qualitative data from student voice,
and teacher observations

e a significant increase in
participation in enrichment
activities, particularly among

disadvantaged pupils.

Sustained high levels of wellbeing by

Activity in this academic year

This details how we intend to spend our pupil premium funding this academic year to
address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £36,100

Activity

Evidence that supports this approach

Challeng
e
number(
s)
addresse
d

Purchase of
standardise
d diagnostic
NTS
assessment
s and
SONAR for
data
recording.

Mentoring
of staff to
ensure
assessment
s are
interpreted
and
administere
d correctly.

When used effectively, diagnostic assessments can indicate
areas for development for individual pupils, or across
classes and year groups:

Diagnostic assessment | EEF

1

Improve the
quality of
social and
emotional

There is extensive evidence associating childhood social
and emotional skills with improved outcomes at school and
in later life (e.g., improved academic performance, attitudes,
behaviour and relationships with peers):

All



https://d2tic4wvo1iusb.cloudfront.net/production/documents/news/Diagnostic_Assessment_Tool.pdf?v=1697619973

(SEL)
learning.

SEL
approaches
will be
embedded
into routine
educational
practices
and
supported
by
professional
developme
nt and
training for
staff.

Improving Social and Emotional Learning in Primary

Schools | EEF

Strategic
deployment
of trained
TAs to
ensure
priority
pupils are
supported
in class.

Strategic deployment of TAs is important to ensure priority
pupils are supported and that the role has maximum impact.

https://educationendowmentfoundation.org.uk/education-
evidence/qguidance-reports/teaching-assistants

1,25

Enhanceme
nt of our
maths
teaching
and
curriculum
thorough
the use of
White
Rose,
Numeracy
Ninjas and
Number
Sense.

The DfE non-statutory guidance has been produced in
conjunction with the National Centre for Excellence in the
Teaching of Mathematics, drawing on evidence-based
approaches:

Mathematics quidance: key stages 1 and 2

The EEF guidance is based on a range of the best available
evidence:

Improving Mathematics in Key Stages 2 and 3

Continued

developme
nt of a DfE
validated

Systematic
Synthetic
Phonics

programme
(RWInc) to

Phonics approaches have a strong evidence base that
indicates a positive impact on the accuracy of word reading,
particularly for disadvantaged pupils:

Phonics | Teaching and Learning Toolkit | EEF



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/897806/Maths_guidance_KS_1_and_2.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/

secure

experience
d teachers
through
effective
school
leadership,
continued
CPD and
opportunitie
S.

pupil attainment.

https://d2tic4wvoliusb.cloudfront.net/production/documents/
Teacher-quality-recruitment-and-retention-lit-review-
Final.pdf?v=1736447298

stronger

phonics

teaching for

all pupils.

Continued | The Write Stuff provides pupils with a clear structure for 1

developme | writing. “Writing strategies should be explicitly taught using

nt of our the ‘gradual release of responsibility’ mode.”

writing Mantle of the Expert gives pupils a clear purpose to write.

process “Consideration of purpose and audience can support

through effective writing. Like adults, children may benefit from

CPD linked | having a reason to write and someone to write for.”

to The Write

Stuff and _ . .

Mantle of https://d2tic4wvoliusb.cloudfront.net/production/eef-

the Expert. guidance-reports/literacy-ks2/EEF-Improving-literacy-in-key-
stage-2-report-Second-edition.pdf?v=1736439291

Retention of | Research suggests that teacher quality is a key influence on | All

Targeted academic support (for example, tutoring, one-to-one support,
structured interventions)

Budgeted cost: £ 17,800

Activity Evidence that supports this approach Challenge
number(s)
addressed

One to one Tuition targeted at specific needs and knowledge gaps 1,2,4

and small can be an effective method to support low attaining

group tuition | pupils or those falling behind:

for I%UDPS IN | One to one tuition | Teaching and Learning Toolkit | EEF

need o

additional Small group tuition | Teaching and Learning Toolkit |

support, EEF

delivered in

addition to,

and linked

with, normal

lessons.



https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks2/EEF-Improving-literacy-in-key-stage-2-report-Second-edition.pdf?v=1736439291
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks2/EEF-Improving-literacy-in-key-stage-2-report-Second-edition.pdf?v=1736439291
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks2/EEF-Improving-literacy-in-key-stage-2-report-Second-edition.pdf?v=1736439291
https://d2tic4wvo1iusb.cloudfront.net/production/documents/Teacher-quality-recruitment-and-retention-lit-review-Final.pdf?v=1736447298
https://d2tic4wvo1iusb.cloudfront.net/production/documents/Teacher-quality-recruitment-and-retention-lit-review-Final.pdf?v=1736447298
https://d2tic4wvo1iusb.cloudfront.net/production/documents/Teacher-quality-recruitment-and-retention-lit-review-Final.pdf?v=1736447298
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/

One to one There is extensive evidence associating childhood social | 5
and small and emotional skills with improved outcomes at school
group and in later life (e.g., improved academic performance,
intervention attitudes, behaviour and relationships with peers).

for pupilsin | https:/educationendowmentfoundation.org.uk/education-
need of evidence/quidance-reports/primary-sel

emotional

support or to

support the

development

of social skills

and self

regulation.

Engaging Tuition targeted at specific needs and knowledge gaps 1,2
with booster | can be an effective method to support low attaining
sessions, pupils or those falling behind, both one-to-one:

mentoring One to one tuition | Teaching and Learning Toolkit | EEF
and school- n . . :

led 11+ Small group tuition | Teaching and Learning Toolkit |
tutoring. EEF

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £12,760

whole school

behaviour approach.
Regular training
delivered by our head
teacher. Assemblies
delivered reinforcing
values to pupils.

universal approaches can have
positive overall effects:

Behaviour interventions | Teaching
and Learning Toolkit | EEF

Activity Evidence that supports this Challenge
approach number(s)
addressed

Implementation of our | Both targeted interventions and 5

Embedding principles
of good practice set
out in the DfE’s
guidance on working
together to improve

The DfE guidance has been informed | 3
by engagement with schools that
have significantly reduced levels of
absence and persistent absence.

school attendance.

with

Teachers and support
staff regularly liaising

attendance/support



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance

officer to improve

OPAL overalls and
wellies.

Water bottles.

school and have readiness to learn
through ensuring they have access to
the equipment needed to participate in
all aspects of learning.

Thus promoting a sense of well-being
and belonging to the school community
through quality provision

attendance.
Contingency fund for Based on our experiences and those | All
acute issues. of similar schools to ours, we have
identified a need to set a small
amount of funding aside to respond
quickly to needs that have not yet
been identified.
Whole staff training on | https://www.gov.uk/guidance/mental- | 5
Boxall profiling to health-and-wellbeing-support-in-
support mental health | schools-and-colleges
and wellbeing of
chlldrlen arr:d y_oungf; hi Taking a coordinated and evidence-
'ﬁgionpine. I-I; t?) ?alnr?b?a dtals informed apprqach to mental health
whole %chool approach and Wellt_)elng in schoo_ls and colleges
to understanding Ieads_ to improved pupil and .studer!t
mental health emotional heqlth and wellbeing which
, o ’ can help readiness to learn.
identifying need early
and effectively
supporting children
who have been
identified.
Enrichment activities At the EEF, we think enriching 53
offered to pupils in education has intrinsic benefits
receipt of PP funding (sometimes referred to as ‘arts for
for free. arts’ sake’) We think all
Educational visits children, including those from
linked to cultural disadvantaged backgrounds
capital needs deserve a well-rounded, culturally rich
subsidised. education.
However, many go beyond this and
argue that enrichment
approaches can directly improve pupils’
attainment and it is
this link that EEF is particularly
interested in.
Uniform vouchers. We want to ensure pupils are attending | 3, 5

Total budgeted cost:

£66,660



https://www.gov.uk/guidance/mental-health-and-wellbeing-support-in-schools-and-colleges
https://www.gov.uk/guidance/mental-health-and-wellbeing-support-in-schools-and-colleges
https://www.gov.uk/guidance/mental-health-and-wellbeing-support-in-schools-and-colleges

Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

In 2024/25 we continued to use current educational research to shape our Pupil Premium
offer in line with EEF findings. We invested funding into further developing teacher pedagogy
in line with the EEF Literacy, Numeracy, Behaviour and Pupil Premium report.

Individual plans and targets were created for each child on the pupil premium register.
Interventions were monitored and adapted where necessary to ensure that progress was
being made. We continued to enhance our nurture support and wellbeing provision using
our pastoral team.

Funding was used to enhance the skills of teaching staff and availability of resources in order
to maximise the impact of teaching and learning to ensure Pupil Premium children reach
their full potential.

Staff demonstrated strong, supportive relationships with pupils and showed a clear
understanding of individual needs. This enabled them to provide tailored support, facilitating
progress for all learners. As a result of staff meetings and pupil discussions, targeted
interventions and pastoral support groups were implemented to address specific needs.

Focus pupils made a notable contribution to improved outcomes, with an increase in the
number of pupils achieving the expected standard or above (EXS+) in combined
measures.

Tracking systems were effectively used to monitor pupil progress, incorporating a range of
data points including termly attainment, attendance, weekly assessments (grammar,
numeracy ninjas, spellings), phonics phase data, homework completion, intervention
participation, and safeguarding concerns. This comprehensive approach ensured that
support could be precisely targeted to individuals.

Families received bespoke support to address attendance and punctuality concerns.

The school continues to improve the attendance of all children, including pupil premium
children. Attendance for pupils in receipt of PP has slightly increased (23/24 — 92.76%,
24/25 — 92.98%) and late marks have slightly decreased (23/24 - 1.68%, 24/25 1.43% this
will be something we continue to develop.




